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What is TWI and what evidence is there of the program’s success? 

 

District 65 completed the Hispanic Student Achievement report during the 2016-17 school year.  The report can be 

found on the District 65 website under departments and research or at this link.  Below are findings specifically 

related to students in the TWI program.  The goals of TWI are to: 

● Demonstrate high levels of achievement for all students; 

● Develop high levels of bilingualism and biliteracy 

● Increase cultural competence 

The Hispanic Student Achievement report focused specifically on literacy and math achievement as measured by 
our standardized District assessments:  NWEA MAP and DRA.  Below you will find information on several key 
groups including students meeting the College Readiness Benchmarks, Students above the 40th percentile and 
students in the bottom quartile. Additionally data is shared on how students achieve when literacy progress is 
measured using the biliteracy zones.  In short, TWI students demonstrate strong achievement over time in District 
65.  The charts below are focused on Hispanic students who are educated in our TWI  program, our ESL program, 
or waived services.   It is important to note and understand that these outcomes are demonstrated while 
students are  simultaneously also develop speaking, reading, writing and listening skills in Spanish and 
English. 

 
● Students in the bottom quartile on NWEA MAP:  Based on national averages, one would expect 25% of 

students to score at or below the 25th percentile. Hispanic students have for the most part exceeded this 

expectation, with the exception of 6th grade Former TWI students from low-income households in 

reading (26%) and 8th grade Former Other ELs from higher-income households in math (33%). Overall, 

students from lower-income households are less likely to score at or below the 25th percentile in 8th 

grade than in 6th grade.  
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● Students below the 40th Percentile on NWEA MAP:  Overall, Hispanic students from low-income 

households were less likely to score above the 40th percentile than their peers from higher-income 

households. Based on national averages, one would expect 60% of students to score above the 40th 

percentile. Hispanic students have exceeded this expectation, except for 6th grade former TWI students 

from low-income households in reading (59%) and in math (54%). EL students from higher-income 

households saw a decrease in math performance from 6th to 8th grade, and lower-income students saw 

improvement from 6th to 8th grade regardless of EL category. From 6th to 8th grade, the likelihood that 

Hispanic former TWI students from lower-income households scored above the 40th percentile increased 

by 18 percentage points in math and 20 percentage points in reading.  

 

● College Readiness Benchmarks:  The figure below shows the percentage of Hispanic 8th graders meeting 

their college readiness benchmark (CRB) on MAP math and reading, by income and EL status. Non-EL 

students tended to outperform both TWI and non-TWI EL students, but Non-TWI ELs performed best in 

math among 8th graders from higher-income households and TWI ELs performed best in reading among 

8th graders from higher-income households. In reading, EL students from higher-income households were 

about twice as likely to meet the CRB as EL students from low-income households. TWI EL students 

improved across the board from 6th to 8th grade, and Non-TWI EL students only saw improvement 

among students from higher-income households.  89% of former TWI ELs qualify for free and reduced 
lunch, compared to 66% of Former Other ELs and 32% of 'Never ELs'. 

 

● Analysis of Biliteracy Zone Benchmarks:  In order to better capture the literacy of bilingual students like 

those in the TWI program, the bi-literacy zones model sets new DRA and EDL benchmarks. Bi-literacy 

zones reward students who may not quite meet the standard benchmark on either the EDL or DRA 

because they aren’t quite strong enough in either English or Spanish. Instead, a student is proficient by 
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bi-literacy zone standards if they meet slightly lower benchmarks in both English and Spanish. In order to 

analyze the impact of bi-Literacy zone standards on the percentages of TWI students meeting literacy 

benchmarks, a sample was taken of second grade TWI students in the 2014-15 and 2015-16 school years 

that took both the EDL and DRA literacy assessments.  

 

Figure 22 shows the impact of bi-literacy zones on the performance of TWI EL students. The 27.9% of TWI ELs who 

meet either the EDL nor the DRA benchmark DO meet the bi-literacy zone standards on the EDL and DRA, so when 

BLZ proficiency is counted, the percentage of TWS students meeting their literacy benchmark increases by over ten 

points.  

 

Why is there a desire to expand TWI? 

1. Increasing student need:  There is a growing number of second language learners in District 65 with the 

largest group being native Spanish speakers. The chart below illustrates a 40% increase.  
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The Two-Way Immersion program has greatest efficacy when it is a 50/50 split of native English and native Spanish 

speakers.  Due to increasing native Spanish speaking population and demand, our classes are no longer 

maintaining a 50/50 split. The District is required to provide ESL services to students and works to ensure they are 

provided in the preferred model which drives the percent of native Spanish speakers up in TWI.  Additional strands 

would allow the District to return closer for a 50/50 model which is supported by research.  
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2. Increasing student demand: The table below illustrates the shift in TWI applications from the 2013-14 

school year to the 2016-17 school year.  TWI applications are submitted by native English speaking 

families to be part of the program.  

 

3. Program efficacy:  Please see above in this document for information from the District 65 Hispanic 

Student Achievement Report which highlights the long term positive impact of the TWI program.  

  

4. District 65’s commitment to equity:  Per the District 65 Racial and Educational Equity Statement, adopted 

by Board on 8/29/2016, District 65 commits to: 

● Honoring and building upon the strengths and assets of every student. 

● Providing all students with resources, opportunities and supports needed to ensure preparation 

for success in high school and beyond. 

● Attracting and retaining a workforce that is diverse in skills and experience and reflects the 

demographic diversity of our students. 

● Implementing culturally relevant teaching practices that reflect the contributions and 

perspectives of all people. 
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Who is the decision maker regarding the addition of a TWI strand? Does the D65 Board need to approve an 

additional TWI strand(s)?  

The District 65 School Board approves new strands of TWI.  

 

What is the specific timeline and process to make a decision regarding the expansion of TWI?  

District 65 has been evaluating and gathering information on criteria and need to expand TWI over the past two 

years including much of the data that is shared in this FAQ document. The District shared the rationale for 

expansion most recently at the June 2017 Board meeting.  During September, community input sessions are being 

held in the community and with the Bilingual Parent Advisory Committee.  The District plans to bring forward a 

recommendation to the School Board in October and is seeking action on the recommendation in November.  It is 

important to agree on possible expansion prior to December to allow for the necessary planning time to open a 

new strand in 2018-19 for a kindergarten class.  

 

Will the District involve the school communities (parents, teachers & administration) as part of their decision 

process?  

The District has factored in input that was gathered during previous expansion conversations including last year. 

Additionally, the District conducted an outreach campaign to JEH families in the spring to learn more about 

interest level and preferences of incoming District 65 families. These calls were conducted in English and Spanish. 

In September, three community outreach sessions are being held to share the rationale for expansion and to get 

input on factors to consider in expansion.  

 

What are the metrics being used to make a decision on where TWI may be added or expanded(or another 

school)?  

There are many criteria that are being considered and weighted in the process of deciding on a potential location 

for TWI expansion. A list of sample criteria include:  

● Number of TWI strands at the current school site 
● Number of Spanish Speaking waived students who have not rejected bilingual programming 
● Number of native Spanish speakers who are TWI eligible at a home school 
● Growth of TWI Spanish population since 13-14 
● Percent Change in Projected Enrollment 2021 vs 2016 
● Number of students who receive permissive transfers out of a school site 
● Number of students potentially displaced with the addition of one TWI strand 
● School culture and openness to program 
● Middle School Connection (does the feeder middle school needs more classrooms) 
● Number of magnet school applications from the school site 

 

Is there a class size cap in District 65?  

6 



The Board has approved guidelines that are adhered to for planning and--as much as possible--in practice. 

Guidelines range from 23 to 28 by grade. By state guidelines, the District must aim for TWI classrooms to be 90% 

the size of general curriculum classrooms. 

 

How, if at all, does TWI relate to considerations about school budget - revenue and expenses?  

The TWI program is slightly more expensive to run than a monolingual general education classroom.  This is due to 

State guidelines that require a class size of no more than 90% of the average class size at the grade level. 

Additionally, the District provides one teaching assistant per TWI strand (one teaching assistant for K-5 single class 

strand).  This cost of this program is lower than providing our ESL model since this staffs an additional teacher to 

provide ESL supports.  There are bussing costs associated with both models.  

 

Has the District looked at other immersion models in other school districts? Has the district considered 

alternatives to TWI? Such as a Transitional Bilingual Education program or Transitional Program of Instruction?  

 

In the District’s review of practices that support second language learners, the District has drawn heavily on the 

research of Thomas and Collier (2010 & 2012).  The research illustrates that the two-way bilingual approach has 

the greatest impact on students when implemented with essential elements.  

Below is a quote from Collier and Thomas (2012) article, Dual Language Can Close the Achievement Gap.  
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Dual language learning has been found to be the only method of second language acquisition to 

facilitate the full closure of the achievement gap between English learners and English speakers in 

primary and secondary education. Strictly structured and well-implemented dual language instruction 

across all subjects of the curriculum provides all students the opportunity to develop a deep academic 

proficiency in two languages, which will give them the tools to become highly-sought-after bilingual 

professionals in today's more globalized world. 

 

What is the overall plan for bilingual students in the district if the Hispanic population is rising? Is there a 5 or 10 

year projection and strategic plan to support these students in a comprehensive way? If so – please share the 

plan with parents and communities.  

District 65 is committed to delivering programs and practices that will best support language acquisition for our 

second language learners in order to create opportunity to excel in District 65 at the same level as their 

monolingual peers.  In light of the expanding Spanish speaking population in District 65, it is necessary for our 

District to act. The preference is to add TWI classrooms since this model is supported by research.  If the District is 

unable to add strands to meet the needs of the Spanish speaking population then the District will need to move to 

alternate models that will need to be evaluated prior to making a decision.  

 

What is the participation rate in the ESL and TWI programs for Hispanic students and families? 
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Where do the current ESL/TWI students live and where do they go to attend their programs? 

 

What is the thought about redistricting to help manage over-crowding at other schools while balancing the 

needs of native Spanish speaking students? Perhaps allowing for two TWI classrooms per grade level in school(s) 

that already have the program?  
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Redistricting is a complicated process that needs to be studied as there are many intended and unintended 

impacts of a redistricting decision.  This process would take several years to study, plan, and implement. Our 

Spanish speaking population is growing at a rate that requires a decision about expanding services in a shorter 

time table.  A planning process for this will be undertaken this year with a recommended course of action due by 

June 30, 2018 

 

Existing TWI schools are being considered as part of this process. Several of the schools have larger average class 

sizes already which makes converting a monolingual strand to dual language (TWI) more of a challenge due to 

potential impact on class sizes.  

 

Has the district conducted a study to determine enrollment projections going forward? 3 years? 5 years? 

Accuracy of these projections?  

Information coming soon. 

 

Has the district considered the consolidation of the TWI program to one school to more efficiently pool 

supporting resources?  

This is an idea suggested in the District 65 equity report focused on eliminating some of the social isolation. This 

idea is under consideration however creating a TWI school would not eliminate the need for TWI strands at other 

schools. There are currently 6 TWI strands (Willard, Dewey, Washington (2), Dawes, Oakton) in the District and our 

largest elementary schools has four classes per grade.  This would also impact attendance boundaries if it was a 

neighborhood school since families would need access to monolingual program in addition to a dual language 

program.  

 

Is the District thinking about  TWI in middle school? Where? How much would it cost?  

 

The District is interested in expanding the opportunity to learn in Spanish and English to the middle grades. 
This is aligned to the Thomas and Collier research and is identified as a best practice.  The District is currently 
focused the possibility of expanding TWI to meet the needs of K-5 native Spanish speaking students.  Once we 
have a defined pathway to address this need the team will begin to assess models and feasibility of expanding 
dual language instruction in the middle school.  

 

TWI focuses on culturally relevant curricula -- how will the district invest in culturally relevant teaching 
practices for other students including African Americans? 

 

District 65 is expanding our institutional and individual knowledge of equity and culturally relevant instructional 
practices. Curricular leads and coaches are engaging in shared learning about culturally relevant practices with 
the goal of improving our ability to embed the practices in our professional learning design and curricular 
materials.   The Curriculum and Instruction team is has committed to designing in culturally relevant curricula 
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and experiences in curriculum reviews.   This work in conjunction with the learning and work with teachers will 
increase the use of culturally relevant practices in our classrooms.  

 

Where do we see the greatest expansion of Spanish speaking families when looking at neighborhood 
schools? 
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